History Grade 9 



By: 

Siyavula Uploaders 



History Grade 9 



By: 

Siyavula Uploaders 



Online: 

< http://cnx.Org/content/colll063/l.l/ > 



CONNEXIONS 

Rice University, Houston, Texas 



This selection and arrangement of content as a collection is copyrighted by Siyavula Uploaders. It is licensed under 

the Creative Commons Attribution 3.0 license (http://creativecommons.Org/licenses/by/3.0/). 

Collection structure revised: September 14, 2009 

PDF generated: February 6, 2011 

For copyright and attribution information for the modules contained in this collection, see p. 43. 



Table of Contents 



1 Term 1 

1.1 Human rights and racism 1 

1.2 Hitler as dictator 4 

1.3 Writing history essays 6 

1 .4 The Jewish question 7 

2 Term 2 

2.1 Apartheid and apartheid laws 9 

2.2 Reactions to the Sharpville incident 11 

2.3 The Soweto uprising 15 

2.4 Human dignity 19 

3 Term 3 

3.1 Expansion of the power of the USSR in Eastern Europe 23 

3.2 The Truman Doctrine and the Marshall Plan 25 

3.3 The Berlin Airlift and blocade 27 

3.4 Jackdaw or Holder Project 29 

3.5 The nucleur and space race 31 

4 Term 4 

4.1 Unity in Africa 35 

4.2 Children and Aids in Africa 37 

Attributions 43 



IV 



Chapter 1 

Term 1 



1.1 Human rights and racism 1 

1.1.1 Social Sciences 

1.1.2 HISTORY 

1.1.3 Grade 9 

1.1.4 HUMAN RIGHTS DURING THE SECOND WORLD WAR 

1.1.5 Module 1 

1.1.6 Human Rights and Racism: A Universal Blot on Humanity 

1.1.6.1 LEARNING ACTIVITY 1: 

1.1.6.2 Human Rights and Racism: A Universal Blot on Humanity 

SOURCE A 

Racism is a shameful blot on the human race that has tainted every country on the Earth - it is the 
repulsive habit of many people to use the colour of a person's skin as a measure for rating his or her value 
as a human being. 

Up to a million people, mostly Tutsis, were exterminated in Rwanda in 1994 on account of their ethnic 
origin. Ethnic cleansing also was a common factor in the large number of wars fought during the last decade 
in what used to be Yugoslavia and has now been subdivided to form the regions of Serbia, Kosovo, Croatia, 
Bosnia-Herzegovina, Montenegro and Macedo 

nia. Mass rape was a general occurrence in the Balkans and still is in the Congo (Kinshasa). 

The crudest levels of racism are revealed through slavery and during wartime. In this regard we may 
think of extremes ranging from the eradication of six million Jews during the Second World war on the 
orders of Adolf Hitler to the hardly discernible ways of practising it at the workplace and elsewhere. 

In South Africa, in the post-apartheid era, there is hardly a shortage of white, coloured and black racists 
from all levels of society. Such people often justify their adherence to their inclination by some motivation 
based in the past, referring to a past war or the political situation that prevailed over the past four centuries. 

In Zimbabwe, white farmers are driven off the land by means of thuggery because President Robert 
Mugabe neglected to address the issue of land reform during his twenty years in govern 

ment, to the detriment of all of Southern Africa. 

Equal numbers of black and white people are murdered in the United States, but 80% of exe 
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cutions following court cases since 1977 have resulted from the murder of whites. 

In India, the police and the judicial system are implicated in the caste system, which is referred to as 
"concealed apartheid". More than 160 million Dalits are regularly exposed to a range of human rights abuses 
that are not investigated. At a conference on human rights, a Dalit man last year told of how his wife, 
daughter and two sons were burnt alive when mem 

bers of a higher Hindu caste set fire to three huts. His oldest son, the first person from their village to 
obtain a university degree, had also been mur 

dered by Hindus two years previously. 

In Turkey, 13 million Kurds go un 

recognized and any reference to them is punishable with a jail term. Gypsies are regarded as inferior and 
as criminals and they are subject to assault all over Europe. 

Twenty-five indigenous community leaders in Honduras, in Central Ame 

rica, were killed over the last number of years because of their campaign for the protection of their rights. 
In Guate 

mala, indigenous groups who, during the war of the seventies and eighties, suffered mass rape, amongst 
other indignities, are still struggling for recognition. They are not permitted to use their mother tongue 
during court proceedings. 

Australian Aborigines still suffer economic prejudice, social disruption and systematic discrimination. 
The possibility of an Aboriginal being arrested is 22 times greater than the chance of arrest of any other 
Australian. 

The Saudi Arabian government has refused to grant recognition to the 23 000 Iraqi refugees within their 
borders after the Gulf War. They are conti 

nuously referred to as "guests". 

Thousands of members of the Dinka tribe from the southern parts of the Sudan have been transported 
to the north as slaves. There the women and girls are raped and boys are forced to serve in the army. Some 
are compelled to take Arab names and to convert to Islam. 

China has been repressing the Tibetans for five decades and men, especially those from ethnic minorities 
like the Uigurs are subjected to sexual torture. Then we also have the situation in the Middle East and the 
tragic lack of tolerance between Jews and Palestinians. 

Countries like Austria, Belgium, Switzerland, France, Japan and South Africa are singled out for their 
harsh action against asylum seekers and refugees. China has been repressing the Tibetans for five decades 
and men, especially those from ethnic minorities like the Uigurs are subjected to sexual torture. Then we 
also have the situation in the Middle East and the tragic lack of tolerance between Jews and Palestinians. 

Dr Desmond Tutu, former chair 

person of the WCC and Anglican arch 

bishop, has on occasion said, "No one is born as a racist". Racism is taught. It is therefore possible for 
people to learn not to be racist. 

- Translated from an article in Die Burger, August 2001 by Jannie Ferreira - 

SOURCE B 

Map of the World 

1.1.6.3 ACTIVITY: 

1. Refer to a map of the World (SOURCE B) and an atlas and apply colour to indentify all the countries 
mentioned in the article as places where racism is rife (SOURCE B). 

2. List examples of racism like those mentioned in the article. 

3. Provide one example of something that you regard as racism in each of the following areas: 



PLACE 


EXAMPLE 


a. At school 




b. In your community 




c. In your country 




d. Among your friends 





Table 1.1 

4. Refer to the article for help in drawing up your own definition of racism. 

5. Which of the incidents mentioned in the article seem to you to be the worst violation of human rights? 
Explain the motivation behind your answer. 

6. Think about this for a moment and then write down any other example of racism that you are able 
to identify in South Africa or in the world at present. 



1.1.7 Assessment 

Learning outcomes (LOs) 
LO 1 
Historical investigation 

The learner is able to use research skills to investigate both the present and the past. 
Assessment standards (ASs) 
We know this when the learner: 

1.1 investigates a topic by asking key questions and identifies a variety of relevant sources to explore this 
topic [finding sources]; 

1.2 asks significant questions to evaluate the sources (e.g. to identify bias and stereotypes, omissions and 
gaps) [working with to sources]; 

1.3 analyses the information in sources [working with sources]; 

1.4 presents an independent line of argument in answering questions posed, and justifies (using evidence) 
the conclusions reached [answering the question]; 

1.5 communicates knowledge and understanding by constructing own interpretation and argument based 
on the historical sources; uses information technology where available and appropriate [communicating the 
answer] . 

LO 2 

Knowledge and Understanding of History 

The learner is able to demonstrate knowledge and understanding of history. 

We know this when the learner: 

2.1 places events, people and changes in the periods of history studied within chronological framework 
[chronology and time]; 

2.2 identifies categories of cause and effect (e.g. immediate and long-term, direct and indirect) 
[cause and effect]; 

2.3 explains and analyses the reasons for and results of events in history [cause and effect]; 

2.4 recognises that change and development does not always mean progress [change and continuity]. 
LO 3 

Interpretation of History 

The learner is able to interpret aspects of history. 

We know this when the learner: 

3.1 understands the contested nature of content, and that historians construct histories when writing 
about events from the past [source interpretation]; 

3.2 constructs an interpretation based on sources, giving reasons for own interpretation [source interpre- 
tation!; 
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3.3 analyses issues which influence the way history has been written [influences on interpretation]; 

3.4 explains the ways in which symbols are used to remember events and people from the past, and how 
oral histories can contribute to our understanding of the symbols [representation of the past]. 

1.2 Hitler as dictator 2 

1.2.1 Social Sciences 

1.2.2 HISTORY 

1.2.3 Grade 9 

1.2.4 HUMAN RIGHTS DURING THE SECOND WORLD WAR 

1.2.5 Module 2 

1.2.6 Hitler as dictator 
1.2.6.1 LEARNING ACTIVITY 1: 

• Study the sources provided below and answer the questions that follow them: 

SOURCE A: Hitler, at the time of his trial in Mimchen, 1923. 

A man who is born to be a leader may not be reticent, because his task is to move ahead. 

SOURCE B: From a Nazi biography 

"I am unable to describe the emotions that flow through me when I hear Hitler speak. When he speaks 
about the humiliation of Germany, I want to rush onto the enemy. His appeal to German courage was an 
appeal to take up arms as well, his news was the gospel, the announcement of good tidings. I forgot everything 
besides this man. When I looked around me, I noticed that his magnetism had captured thousands around 
me. The intensity of his will, the passion of his honesty had entered into me. I had an experience that could 
be compared to a Biblical conversion." 

SOURCE C: Hitler, as described by H. Rauschnigg, 

a German writer who knew him well, 1939 

"If I do not have the inner conviction that I am doing the right thing, I will not do anything, not even if 
the whole of the Nazi Party tries to force me into action." 

SOURCE D: Oath taken by all officers of the German army subsequent to Hitler becoming Fithrer in 
1934 

"I hereby declare unconditional loyalty to the Fuhrer of the German Empire and Nation, Adolf Hitler, 
supreme commander of the army, and I am prepared, as a courageous soldier, to lay down my life for this 
oath." 

SOURCE E:Report on a meeting between Hitler and his general staff, November 1937. The generals 
complained that Hitler's plans were too risky. Complaining generals were dismissed. 

'Germany's problems can only be solved by violent means. Our first objective is the simultaneous 
overthrow of Austria and Czechoslovakia to thereby make it possible to withstand the threat of a combined 
action from France and Britain. While the rest of the world is preparing their defenses, we must act 
offensively. Germany has a right to greater living space in Europe. It is Hitler's determined objective to 
solve the German land issue no later than 1943-45.' 

SOURCE F: Announcement, Hitler, February 1938. 

"From here on I take personal command of all German armed forces." 
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1.2.6.2 ASSIGNMENTS 

1. Study Sources A and B. Identify the character traits and skills that could be employed by Hitler as a 
dictator. 

2. What do we learn about Hitler's position in Germany from Sources C and D? 

3. By having another look at Source G and using what you have learnt, explain what did not go according 
to plan for Hitler. 

4. Which characteristic of a dictator is revealed in Source D? 

1,2,7 Assessment 

Learning outcomes (LOs) 
LO 1 
Historical investigation 

The learner is able to use research skills to investigate both the present and the past. 
Assessment standards (ASs) 
We know this when the learner: 

1.1 investigates a topic by asking key questions and identifies a variety of relevant sources to explore this 
topic [finding sources]; 

1.2 asks significant questions to evaluate the sources (e.g. to identify bias and stereotypes, omissions and 
gaps) [working with to sources]; 

1.3 analyses the information in sources [working with sources]; 

1.4 presents an independent line of argument in answering questions posed, and justifies (using evidence) 
the conclusions reached [answering the question]; 

1.5 communicates knowledge and understanding by constructing own interpretation and argument based 
on the historical sources; uses information technology where available and appropriate [communicating the 
answer] . 

LO 2 

Knowledge and Understanding of History 

The learner is able to demonstrate knowledge and understanding of history. 

We know this when the learner: 

2.1 places events, people and changes in the periods of history studied within chronological framework 
[chronology and time]; 

2.2 identifies categories of cause and effect (e.g. immediate and long-term, direct and indirect) [cause 
and effect]; 

2.3 explains and analyses the reasons for and results of events in history [cause and effect]; 

2.4 recognises that change and development does not always mean progress [change and continuity]. 
LO 3 

Interpretation of History 

The learner is able to interpret aspects of history. 

We know this when the learner: 

3.1 understands the contested nature of content, and that historians construct histories when writing 
about events from the past [source interpretation]; 

3.2 constructs an interpretation based on sources, giving reasons for own interpretation [source interpre- 
tation]; 

3.3 analyses issues which influence the way history has been written [influences on interpretation]; 

3.4 explains the ways in which symbols are used to remember events and people from the past, and how 
oral histories can contribute to our understanding of the symbols [representation of the past]. 
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1.3 Writing history essays 3 

1.3.1 Social Sciences 

1.3.2 HISTORY 

1.3.3 Grade 9 

1.3.4 HUMAN RIGHTS DURING THE SECOND WORLD WAR 

1.3.5 Module 3 

1.3.6 Practice in the writing of history essays 

1.3.6.1 LEARNING ACTIVITY: 

Practice in the writing of history essays below and write an essay (one A4 page) explaining how Germans 
were able to recognize Jews. Also give your opinion of the methods of race classification that were used. 

SOURCEJakob Graf: Hereditary and Racial Biology for Students (1935) 

How can we get to know how to be aware of a person's race? 

... 6. Collect propaganda posters and cartoons for your book on race and arrange these according to race. 
What is the image of beauty that the artist accentuates in: (a) posters that introduce sports and travel (b) 
how hunters, mountaineers and shepherds are presented? 

7. Make a collection of images from illustrated magazines and newspapers, etc., of great scholars, states- 
men, artists and other people who have become particularly distinguished (e.g., in economic life, politics, 
sport). Determine the dominant race and combination according to physical characteristics. Repeat the 
exercise using images of great men from all nations and at all times. 

... 10. Take note of Jews; their manner of walking, posture, gestures and movements while talking. 

11. What do you notice when a Jew talks or sings? 

SOURCEFrom a Nazi school textbook The poisenous mushroom 

Little Karl took the pointer, walked over to the writing board and pointed to the sketch. "A Jew is 
usually recognizable by his nose. The Jews' noses are crooked at the end. Many non-Jews also have crooked 
noses, but their noses are bent, not at the end, but higher up. Such a nose is called a hooked nose . . . This 
has nothing to do with a Jewish nose. . . The Jew can also be recognized by his lips. They usually are thick. 
Frequently the lower lip protrudes. . . Jews are also recognizable by their 

eyes. Their eyelids usually are thicker and more fleshy than ours. A Jew looks sly and sharp." 

1.3.6.2 SOURCE 

Johannes Stark, with reference to the Jews. He received the Nobel prize for his work in the field of elec- 
tromagnetism in 1934. He asked his German co-recipients of the Nobel prize to sign a declaration pledging 
support to Adolf Hitler. He had this to say about the Jews: 

...It is true that the Jewish psyche, because of the flexibility of its intellect, has the capacity, by imitating 
the German example, to make important contributions, but it is not capable of doing creative work in the 
natural sciences. In recent times, Jews have frequently referred to Heinrich Hertz to counter this argument. 
It is true that Heinrich Hertz has made important discoveries in the field of electromagnetic waves, but he 
is not a true-blooded Jew. He has a German mother... 

SOURCEH Gauch: New Foundations of Racial Science (1934) 

Nordic people do not talk much. . . People from other races talk a lot and what they have to say is 
superficial, without good judgment and untrue... 

Nordic people keep their mouths closed when they chew their food, and use a grinding action of the jaws, 
while other races usually chew with smacking sounds, like animals, because of how they move their jaws, 
and the repeated opening and closing of their mouths. 
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The physical shape of Nordic women is especially beautiful, while it is not so in other races. Their 
menfolk are more handsome, just as in the animal world . 

The Nordic people have a natural feeling for inner and outer cleanliness, while non-Nordic people always 
live in dirty environments when they live among their own people. Many animals are cleaner than they are 
when it comes to cleanliness. 

Racial mixing . . . causes and leads to disease. It is an infringement of the laws of heaven, a crime against 
the future generation, manslaughter and murder . 

Non-Nordic people are approximately equal to animals and relate closely with them . 

The Nordic person therefore is the creator of all culture and civilization. The salvation and preservation 
of the Nordic person alone will save and preserve culture and civilization . 

1.4 The Jewish question 4 

1.4.1 Social Sciences 

1.4.2 HISTORY 

1.4.3 Grade 9 

1.4.4 HUMAN RIGHTS DURING THE SECOND WORLD WAR 

1.4.5 Module 4 

1.4.6 THE JEWISH QUESTION 

SOURCE A 

In one of his very first speeches, Hitler blamed the Jews for all the problems in the world. 

"The Jews have already ruined Russia and now they want to do the same to Germany. They want to 
destroy German nationalism because of envy." 

Hitler, July 1922 

SOURCE B 

ARTICLE 1: Marriage between Jews and non-Jews is hereby declared prohibited. Existing marriages 
therefore are invalid as from today. 

ARTICLE 2: Extra-marital relationships between Jews and German citizens are therefore forbidden. 

ARTICLE 3: Jews are forbidden to have persons of German origin employed as servants in their homes. 

ARTICLE 4: Jews are forbidden to display the German flag or colours, but may display Jewish symbols 
and colours without special permission. 

ARTICLE 4(1): Jews may not become German citizens and may therefore not cast their votes in an 
election. 

ARTICLE 5: A Jew is a person who is descended from three generations of persons who were Jewish 

THE NURNBERG LAWS, CITIZENSHIP AND RACE, Sep - Nov 1935. (Source: Snyder, L: 
Fifty Major Documents) 

SOURCE CA French prisoner described the way in which Jews were gassed in Auschwitz. 

"The men stood to one side, the women to the other side. They were addressed in a very friendly manner 
- You are on a journey, you have to clean yourselves now and have a bath. Take your clothes off quickly." 
Towels and soap were distributed. Then the guards' attitude changed and they chased the Jewish men and 
women a few hundred metres to the hall, wielding batons. The doors were locked and SS Unterscharfithrer 
Moll dropped the poison gas through the hatch into the shower room. You could hear the terrified screams, 
a few minutes afterwards a deathly silence. Twenty minutes later the doors and windows were thrown open, 
the bodies put in ovens to be incinerated. Dentists examined the mouth of every body to extract gold from 
teeth. The hair of the women was removed for industrial purposes. 



4 This content is available online at <http://cnx.Org/content/m21651/l.l/>. 



8 CHAPTER 1. TERM 1 

1.4.6.1 SOURCE-RELATED ACTIVITY 

1.4.6.2 LO 1 : Knowledge and Understanding of History 

1. What is Mein Kampf and who wrote it? 

2. Which characteristics of Hitler's domestic policy are introduced in Sources B and C? 

3. Source B provides a good example of the historical concept of cause and effect. Explain what the 
connection is in this instance. 

4. The historical tendency of continuity / tendency of historical continuity can be observed from sources 
A to C. Explain this concept and the connection in this instance. 

5. Which historical principle is exhibited in Source B? 

1.4.6.3 LO 2 : Skills to start investigating both the past and the present 

6. Study sources A to C. Explain, with reasons, whether they are examples of primary or secondary sources. 

7. By also drawing on your existing knowledge, explain Hitler's race policy as encountered in Source B. 
What did this policy comprise? 

8. Which of these sources will be regarded as the most trustworthy by a historian studying the history 
of Nazi Germany. 

9. Study sources C. What is the most disturbing element in this source? 

1,4,7 Assessment 

Learning outcomes (LOs) 
LO 1 
Historical investigation 

The learner is able to use research skills to investigate both the present and the past. 
Assessment standards (ASs) 
We know this when the learner: 

1.1 investigates a topic by asking key questions and identifies a variety of relevant sources to explore this 
topic [finding sources]; 

1.2 asks significant questions to evaluate the sources (e.g. to identify bias and stereotypes, omissions and 
gaps) [working with to sources]; 

1.3 analyses the information in sources [working with sources]; 

1.4 presents an independent line of argument in answering questions posed, and justifies (using evidence) 
the conclusions reached [answering the question]; 

1.5 communicates knowledge and understanding by constructing own interpretation and argument based 
on the historical sources; uses information technology where available and appropriate [communicating the 
answer] . 

LO 2 

Knowledge and Understanding of History 

The learner is able to demonstrate knowledge and understanding of history. 

We know this when the learner: 

2.1 places events, people and changes in the periods of history studied within chronological framework 
[chronology and time]; 

2.2 identifies categories of cause and effect (e.g. immediate and long-term, direct and indirect) [cause 
and effect]; 

2.3 explains and analyses the reasons for and results of events in history [cause and effect]; 

2.4 recognises that change and development does not always mean progress [change and continuity]. 



Chapter 2 
Term 2 



2.1 Apartheid and apartheid laws 1 

2.1.1 Social Sciences 

2.1.2 HISTORY 

2.1.3 Grade 9 

2.1.4 SA FROM 1948 TO 2000: NATIONALISM 

2.1.5 Module 5 

2.1.6 APARTHEID AND APARTHEID LAWS 
2.1.6.1 Activity 1: 

The following sources deal with Apartheid and Apartheid Laws: 

SOURCE A: Act No 55 of 1949 - Prohibition of Mixed Marriages 

The law stated that whites and non-whites could no longer marry one another. 

SOURCE B: Act No 30 of 1950 - Population Registration Act 

Each person was classified by the government as "white", "coloured" or "native". 

People classified as "coloured' or 'native' were further classified into ethnic groups, e.g. "Malay" or 
"Griqua", "Xhosa" or "Zulu" etc. 

All people were given official identity cards which stated their racial classification. 

SOURCE C: Act No 49 of 1953 - Reservation of Separate Amenities Act 

Separate entrances to buildings, separate seats, counters, cinemas, beaches, buses, etc. were established 
for different race groups. 

People who used the wrong facility could be fined £50 or imprisonment for three months. 

SOURCE D: 

Martin Luther King Jr. delivered his "I Have a Dream" speech at the Lincoln Memorial in Washington 
on 28 August 1963. He called it "the greatest demonstration of freedom in the history of our nation." 

I Have a Dream"I have a dream that my four little children will one day live in a nation where they 
will not be judged by the color of their skin but by the content of their character. 

I have a dream todayl have a dream that one day the state of Alabama . . .will be transformed into a 
situation where 

little black boys and black girls will be able to join hands with little white boys and white girls and walk 
together as sisters and brothers. 
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I have a dream todayl have a dream that one day every valley shall be exalted, every hill and mountain 
shall be made low, the rough places will be made plains, and the crooked places will be made straight, and 
the glory of the Lord shall be revealed, and all flesh shall see it together". 

2.1.6.2 LO 3:The learner is able to demonstrate an understanding of historical interpretation 

1. You are a 15 year old boy or girl in 1965 and you have received a letter from a pen friend in San Francisco, 
California. This friend read in a newspaper about apartheid in South Africa. She/he has never before heard 
the word. Use Sources A, B and C and your own knowledge to describe to her/him in a letter your own 
interpretation of the meaning of the word 'apartheid.' Tell how you are affected by these laws. 

2.1.6.3 LO l:The learner is able to use enquiry skills to investigate the past and present 

2. Study Source D: 

2.1 From the speech find evidence that apartheid did not only exist in South Africa under the National 
Party regime. 

3. Compare Sources A, B and C with Source D. 

3.1 Which one of the South African apartheid laws was addressed in the speech of Martin Luther King? 
Motivate your answer with evidence from the sources. 

3.2 Martin Luther King made this speech in 1963. After how many years did this dream of his came true 
in South Africa? 

4. Go to a library or the Internet to find out why Martin Luther King was assassinated and the reason 
for it. 

2,1,7 Assessment 

Learning outcomes (LOs) 
LO 1 
Historical investigation 

The learner is able to use research skills to investigate both the present and the past. 
Assessment standards (ASs) 
We know this when the learner: 

1.1 investigates a topic by asking key questions and identifies a variety of relevant sources to explore 
this topic [finding sources]; 

1.2 asks significant questions to evaluate the sources (e.g. to identify bias and stereotypes, omissions and 
gaps) [working with to sources]; 

1.3 analyses the information in sources [working with sources]; 

1.4 presents an independent line of argument in answering questions posed, and justifies (using evidence) 
the conclusions reached [answering the question]; 

1.5 communicates knowledge and understanding by constructing own interpretation and argument based 
on the historical sources; uses information technology where available and appropriate [communicating the 
answer] . 

LO 2 

Knowledge and Understanding of History 

The learner is able to demonstrate knowledge and understanding of history. 

We know this when the learner: 

2.1 places events, people and changes in the periods of history studied within chronological framework 
[chronology and time]; 

2.2 identifies categories of cause and effect (e.g. immediate and long-term, direct and indirect) [cause 
and effect]; 

2.3 explains and analyses the reasons for and results of events in history [cause and effect]; 

2.4 recognises that change and development does not always mean progress [change and continuity]. 
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LO 3 

Interpretation of History 

The learner is able to interpret aspects of history. 
We know this when the learner: 

3.1 understands the contested nature of content, and that historians construct histories when writing 
about events from the past [source interpretation]; 

3.2 constructs an interpretation based on sources, giving reasons for own interpretation [source interpre- 
tation]; 

2.2 Reactions to the Sharpville incident 2 

2.2.1 Social Sciences 

2.2.2 HISTORY 

2.2.3 Grade 9 

2.2.4 SOUTH AFRICA FROM 1948 TO 2000: NATIONALISM 

2.2.5 Module 6 

2.2.6 Reactions to the Sharpeville incident of 1960 

2.2.6.1 ACTIVITY 1: 

2.2.6.2 Reactions to the Sharpeville incident of 1960 

SOURCE A: 

Township near Vereeniging in the Southern Transvaal where on 21 March 1960 police panicked and 
opened fire on a crowd of Pan Africanist Congress (PAC) anti-pass law demonstrators. Sixty-nine blacks 
were killed and 180 were injured. The shooting was universally condemned. A week later, the PAC and 
African National Congress were banned and a state of emergency was declared. The crisis led to an outflow 
of both capital and skills, and to further international pressure on South Africa to change its apartheid 
policy, but after a moment of indecision the government continued on the same road. Sharpeville remained 
a symbol of the brute force which lay behind apartheid. 

(C.C. Sanders: An Illustrated Dictionary of South African History, 1994) 

SOURCE B: The Government's Response in Parliament 

Dr Verwoerd gave Parliament details of the disorders. He said that some 2 000 Africans demonstrated 
by entering people's homes and forcibly removing identity books. 

The crowd gradually grew until there were some 20 000. Telephone wires were cut and disturbances 
occurred. The police had to open fire and 25 people were killed and 50 wounded. Dr Verwoerd said these 
facts and figures were provisional. 

(Quoted in: Cape Times, Tuesday, 22 March 1960) 

SOURCE C: Secondary Source - 500 jaar, CFJ Muller (1987) 

According to Robert Sobukwe it would merely be the beginning of a resistance campaign which had to 
increase in force to such an extent that the PAC would be able to take over the government of the country 
within three years. 

On orders of the PAC groups of Africans in various parts of the country burnt their passes on 21 March 
1960 and then marched to the nearest police station asking to be arrested. In most residential areas the 
protest campaign was peaceful and the police either arrested the 

participating Africans or ordered them to leave. In Sharpeville near Vereeniging and in Langa near Cape 
Town, the protest campaign however led to bloodshed. 
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In Sharpeville about 10 000 Africans converged on the police station. The police felt threatened and 
opened fire with machine guns. The crowd scattered. The shooting left 69 dead and 198 wounded. The 
post-mortem showed that most of those who died from bullet wounds, had been shot from behind, in other 
words, whilst they were already fleeing. 

SOURCE D 

A statement by Mr van Rhyn, South African High Commissioner in London, after the shooting (Shooting 
in Sharpeville: The Agony of South Africa, Gollancz, London) 

According to factual information now available, the disturbances at Sharpeville on Monday resulted 
from a planned demonstration of about 20 000 natives during which demonstrators attacked the Police with 
assorted weapons, including firearms. The demonstrators shot first, and the Police were forced to fire in 
self-defence to avoid even more tragic results. The allegation of the United Nations Afro-Asian groups, 
in requesting a Security Council meeting, that the demonstrators were unarmed and peaceful is therefore 
completely untrue. . . 

SOURCE E: An extract from a Republican Campaign Speech 

Reaction of the South African Government: During his first public appearance since the shooting, Ver- 
woerd said the following in Meyerton in a republican campaign speech and he spoke exactly the words the 
whites wanted to hear: 

'Nobody should be at all upset. Nobody should think that law and order could not be maintained. 

The black masses of South Africa - and I know Bantu in all parts of the country - are orderly and 
peace-loving. They are loyal to the government and administration of the country. . .The groups of people 
seeking their own gain are small and they make use of mass psychology at mass gatherings, and by threats 
and other means are sometimes the cause of the trouble. . .We do not intend to be perturbed about what is 
done and said in the outside world in all ignorance.' 

SOURCE F 

Reaction from the ANC 

Some ANC leaders alleged that the crowds that gathered at Sharpeville were not members or supporters 
of the PAC. 

The crowds were not fully aware of what was going on. 

It is said that they did not realize that they were there as part of the PAC protest. 

Claimed that the African people hold the police and the PAC jointly responsible for the Sharpeville 
martyrdoms: the police for the actual killings, the PAC for its "untimely" and "irresponsible" action. 

The ANC was about to organize its own anti-pass protests, which, according to what informants claimed, 
were better planned. 

It can be safely assumed from reports of the judicial commissions, that the crowd was passive. That 
alone, however, is not positive proof either of the ANC claim that the crowds gathered in 

ignorance of the purpose of the meeting, or of the PAC claim that they were all there to protest, in 
an orderly fashion, against passes. The police allegation that the crowds were dangerous, hostile, and 
threatening was not supported by the evidence given by independent eyewitnesses. 

(Quoted from: Patrick van Rensburg: Guilty Land, 1962 

SOURCE G:EXTRACT OF ROBERT MAJA'S EVIDENCE before the Court of Enquiry, Sharpeville 
Shooting: 

Examined by Mr. Kentridge: 

Mr. Maja, you are a Minister of the Presbyterian Church of South Africa? - I am. 

Do you live in Sharpeville? - I do 

On March 21 of this year, were you in Sharpeville?- I was. 

At about what time did you leave your house on the morning of the 21st? - I am not so sure about the 
time but I think it was between ten and eleven. 

And where did you go? - I went to a Minister, Mr Voyi, who is a Minister of the Anglican Church. 

In Sharpeville? - Yes, at Sharpeville. 

When you arrived at his house, what - did you find him home? - I found his wife at home and I enquired 
from her where he was, and she told me that he had gone to the Police Station 
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Did you find a crowd of people at the Police Station? - I found many people on the open, there. 

Near the Police Station? - Yes. 

Did you spend some time there among the crowd? - I did. 

Can you tell us what the mood of the crowd was at that time? - They were happy. 

Did the crowd seem to you to be aggressive? - No. 

Or hostile towards the police? - There was nothing indicating fighting. 

You did not see any weapons carried by members of the crowd? - Not a single one. 

At the time you were there at the Police Station amongst the crowd, did you notice any aeroplanes flying 
over?- Yes, they did. A few would come and thereafter a few again, and so forth. 

Did they dive low over the crowd? - Yes, they did. There were youngsters that were throwing their hats 
at these aeroplanes - 'Hoorah! Hoorah!' - flinging their hats up. 

And how did you interpret that gesture of throwing their hats into the air and shouting 'Hoorah!'? - 
They were enjoying it. 

When you went after the shooting to these bodies, did you see any clothing lying about on the ground - 
hats or shoes?" - There were a number of shoes and hats. 

SOURCE H:EXTRACT OF LECHAEL MUSIBFS EVIDENCE before the Court of Enquiry, 
Sharpeville shooting: 

Examined by Mr. Kentridge: 

You are the school teacher in Sharpeville, are you not? - Yes. 

On that day, did the children come to school? - No, they did not come to school. 

What did you hear from the people? - I heard that some of the Pan- African members had organised 
that the people should not go to work. 

Now, some time after one o'clock did you leave your house? - Yes, I did leave my house when it was one, 
or just after one o'clock. 

Where were you cycling to? - I was cycling to school, to go and fetch my books there. 

At that time, as you got within hearing distance can you describe to me what the mood of the crowd 
was as you saw it? - The mood of the crowd, as I saw them, was very calm. They were just idling - as if 
they were anxious to get to the Police Station; that is the impression I got. 

Did you hear any shouting? - No shouting. 

Cross-examiniation by Mr Louw: 

Did you hear much singing there? - Yes they were singing. 

What were they singing? - Christian songs. 

What other songs did they sing? - They were singing' Abide with Me'. 

SOURCE I: Chief Albert Luthuli's poster - appealing for a day of mourning. 

CHIEF LUTHULI 

Calls upon you to: 

MOURN THE VICTIMS OF POLICE VIOLENCE. 

PROTEST AGAINST POLICE KILLINGS. 

PROTEST AT THE PASS LAWS 

STAY AT HOME FOR ONE DAY MONDAY 28 TH MARCH 1960 

(Sources D, E, G, H and I are quoted from: C. PEARCE and S. KARABATSOS REPRESENTATIONS 
OF 20TH CENTURY HISTORY 

2.2.6.3 LO 2 The learner is able to demonstrate historical knowledge and understanding. 

1. Study Sources A and C. What was the cause of the Sharpeville incident? 

2. Study Sources G and H. What is the similarity in Maja's and Musibi's description of the mood of the 
crowd? 
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2.2.6.4 LO IThe learner is able to use enquiry skills to investigate the past and present. 

3. Study Source A. What do you understand by 'The shooting was universally condemned' ? Motivate your 
answer with evidence from the source. 

4. Study Source C. Explain why the post mortem proved that the dead had bullet wounds in their backs. 
Is it an indication that they were running towards or away from the police? 

5. Were Mr Maja and Mr Musibi in a good position to describe the mood of the crowd? Motivate your 
answer with evidence from the sources. 

5.1. Study Source G. Find evidence from this source that the crowd was unarmed. 

6. Study Sources B and E 

6.1 How is the Prime Minister, Dr Verwoerd, contradicting himself on the mood of the African people in 
South Africa? 

6.2 What do you think is the reason for this? (Source E will help you to compile your answer) 

2.2.6.5 LO 3The learner is able to demonstrate an understanding of historical interpretation. 

7. Study Source I 

7.1 How are people being asked to protest? 

7.2 Do you think that this is an effective way of protesting? Motivate your answer. 

7.3 What else do you think could the Africans do to show their resistance? 

8. Study Sources A to I on the reactions towards the Sharpeville incident. Write down your own reaction 
to this incident. 

9. Study Source F 

9.1 What do you think was the reason for the ANC to react in this way to the PAC? 

9.2 Whom did the ANC blame for the Sharpeville killings? Do you think the ANC is right? Give reasons 
for your answer. 

2,2,7 Assessment 

Learning outcomes (LOs) 
LO 1 
Historical investigation 

The learner is able to use research skills to investigate both the present and the past. 
Assessment standards (ASs) 
We know this when the learner: 

1.1 investigates a topic by asking key questions and identifies a variety of relevant sources to explore this 
topic [finding sources]; 

1.2 asks significant questions to evaluate the sources (e.g. to identify bias and stereotypes, omissions and 
gaps) [working with to sources]; 

1.3 analyses the information in sources [working with sources]; 

1.4 presents an independent line of argument in answering questions posed, and justifies (using evidence) 
the conclusions reached [answering the question]; 

1.5 communicates knowledge and understanding by constructing own interpretation and argument based 
on the historical sources; uses information technology where available and appropriate [communicating the 
answer] . 

LO 2 

Knowledge and Understanding of History 

The learner is able to demonstrate knowledge and understanding of history. 
We know this when the learner: 

2.1 places events, people and changes in the periods of history studied within chronological framework 
[chronology and time]; 
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2.2 identifies categories of cause and effect (e.g. immediate and long-term, direct and indirect) [cause 
and effect]; 

2.3 explains and analyses the reasons for and results of events in history [cause and effect]; 

2.4 recognises that change and development does not always mean progress [change and continuity]. 
LO 3 

Interpretation of History 

The learner is able to interpret aspects of history. 

We know this when the learner: 

3.1 understands the contested nature of content, and that historians construct histories when writing 
about events from the past [source interpretation]; 

3.2 constructs an interpretation based on sources, giving reasons for own interpretation [source interpre- 
tation]; 

3.3 analyses issues which influence the way history has been written [influences on interpretation]; 

3.4 explains the ways in which symbols are used to remember events and people from the past, and how 
oral histories can contribute to our understanding of the symbols [representation of the past]. 

2.3 The Soweto uprising 3 

2.3.1 Social Sciences 

2.3.2 HISTORY 

2.3.3 Grade 9 

2.3.4 SA FROM 1948 TO 2000: NATIONALISM 

2.3.5 Module 1 

2.3.6 THE SOWETO UPRISING 

2.3.6.1 aCTIVITY: 

2.3.6.2 The Soweto Uprising 

"From the moment of the Nationalists' election we knew that our land would henceforth be a place of tension 
and strife'. 

Words said by Nelson Mandela 

SOURCE A: 

Urgent telegrams are sent to government officials 

On 25 May 1976, Fred van Wyk, the director of the South African Institute of Race Relations, sent an 
urgent telegram to Progressive Reform Party MP Rene de Villiers: 'Deeply concerned Afrikaans medium 
controversy black schools,' it said. 'Position Soweto very serious. Could you discuss matter with Minister. . .? 

On 11 June Van Wyk sent another telegram to De Villiers, who again spoke to Treurnicht. The Minister, 
however, disagreed that there had been an escalation of the dispute. He had reason to believe, he assured 
De Villiers, that the matter would be amicably settled. 

Five days later, the storm broke. . . 

On 13 June delegates representing all the secondary schools in Soweto elected an action committee to 
plan a protest march through the township, to be followed by a mass rally at the Orlando football stadium. 

The march had been set for Wednesday, 16 June at 7 am. By 6 o'clock hundreds of pupils were already 
gathered at the more than a dozen assembly points. The mood of the crowd was relaxed, even jovial, when 
marshalls began handing out tattered pieces of cardboard on which were scrawled slogans such as 'Down 
with Afrikaans', 'Bantu Education - to hell with it', and 'Afrikaans is a tribal language'. 



3 This content is available online at <http://cnx.Org/content/m21656/l.l/>. 
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Quoted from: READER'S DIGEST ILLUSTRATED HISTORY OF SOUTH AFRICA) 

SOURCE B: 

Students' pamphlet 

A CALL TO ALL 

NOW IS THE TIME TO TAKE AN ACTIVE ROLE IN THE STRUGGLE FOR HUMAN DIG- 
NITYAWAKE AND RISE AGAINST THE UNJUST SYSTEMWE THE STUDENTS OF THE CAPE 
PENINSULA DECLARE THAT: 

• We identify with the struggle for a basic human society 

• We want free and equal education for all 

• We condemn all institutions which retard human progress 

• Give the workers equal wages and work according to merit 

• Stop influx control 

STUDENTS YOU HAVE AN IMPORTANT ROLE TO PLAY IN THE CHANGE.ALL OPPRESSED PEO- 
PLE MUST STAND UP AND BE COUNTED SO UNITE NOW. 
SOURCE C: One unforgettable image 

Sam Nzima, 63, was a photo journalist for The World newspaper when he took one of the century's most 
powerful photographs. Twenty-two years later, he recalls the experience. 

The day before 16 June 1976, news editor Percy Qoboza told us that township students planned to march 
from Naledi High School to the Department of Education. 

Percy told us to be on stand by from early morning, and at around 6 am a driver picked up journalist 
Sophie Thema and me. We arrived at Naledi High School where the students were preparing placards, and 
at approximately 6.30 am, about 800 started marching. . . 

I looked across the river and saw a convoy of police vans on the hill. . . 

The police were headed by a white man who began waving a stick and screaming: 

Weg is julle. Ons gee julle drie minute.' 

We're going to shoot,' he said, and pulled out his handgun. He pointed it directly at the students and 
fired two shots. All hell broke loose. 

I remember turning and seeing Hector Petersen fall. He was the first one. I watched Mbuyisa Makhubu 
pick him up and start moving towards me, with Hector's sister Antoinette running beside him. 

I took six pics, including the famous photograph. . . 

Mbuyisa put Hector in the car, and they drove to the clinic across the road. One of the students heard 
the doctor certify Hector dead on arrival and ran to tell the others. They were outraged and many began 
throwing stones at the police; others burnt cars and buildings and looted bottle stores. Panic spread. 

By 3 o'clock that day, my picture of Hector Petersen was on the front page of every newspaper, here and 
overseas.' 

From: Marie Claire, June 1998 

SOURCE D: 

From a wheelchair 

Popi Buthelezi, now 39, was 16 years old on June 16, when a policeman's bullet left her permanently 
paralysed. 

'I was a Senaoane Secondary School student where teachers had been instructed to teach us in Afrikaans. 
Because I couldn't express myself properly, I'd get 20 out of 100 for my tests. 

'Still, my friends and I didn't know what would happen. We didn't know who had coordinated the thing, 
but later found out it was 'The Soweto Eleven' - young activists who held meetings at Morris Isaacson High 
School and Naledi High. 

'I can't forget that day. At 8 am, we were in the hall, about to write a biology exam, when a crowd arrived 
with placards that read 'Away with Afrikaans'. They called us to join them. Then one of the leaders climbed 
a tree and told us that a boy had been shot, he said we had to destroy government property. . .students 
started burning buildings and looting shops. 
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The police began shooting at us, but we weren't afraid of anything. That's when Dr Melville Edelstein 
was killed - they saw a white man and took him out of his car, set it alight beat him and dumped his body 
in a dustbin. 

That evening, I saw the township alight, it was like a war. I was about to cross the street when the police 
reappeared. I ran when I heard shots. The third bullet hit my back, went through my spine and out of my 
chest. Three days later I woke up in Baragwanath Hospital. I discovered I couldn't move. 

I wanted to be a lawyer, but I became an administration clerk. I don't know why the police shot at us. 
Maybe they'll have an answer for that one day. 

(From: Marie Claire, June 1998) 

SOURCE E: 

A sister remembers 

Antoinette Sithole (nee Petersen) was 17 years old when a photograph of her running alongside the body 
of her dying brother became an image which epitomised the anti-apartheid struggle. 

'On the morning of June 16, 1976, my cousin told me there was going to be a student march to protest 
that we were being taught in Afrikaans, but it had been kept very quiet. I didn't believe that the march 
would take place and I forgot all about it. 

. . . Hector and I went to schools in the same street in White City, so we left home together. He was a 
shy child, but funny and full of tricks. We called him 'Chopper' because of his square haircut. 

... At Assembly the students were already singing protest songs. Through the window, I saw a large 
crowd walking down from Morris Isaacson High School. They wanted us to join the march. I thought it 
would be fun - we were going to express ourselves. And because there were so many of us, I thought we'd 
be okay. 

But at Orlando the police had guns. They told us to disperse, threw teargas and let the dogs loose. I 
remember thinking: "What's going on?" I got teargas in my eyes, . . .pulled into the shrubbery of a nearby 
house. . . 

... I turned and saw Hector walking towards me down the street. He saw me and I called: 'Hey, what 
are you doing here?' He just put his head on his shoulder and smiled. Suddenly I heard a gunshot; we raced 
back to hide. I looked around and asked Where's Hector?'. . . 

Then there was another shot. . . 

Then I noticed a ring of boys, carrying another boy. . . As they passed I saw blood on the boy's shoe, 
which I recognised as Hector's. I shouted: "That's my brother." Then Mbuyisa came from nowhere, pushed 
us out the way, grabbed Hector and started running... Hector was still alive in Mbuyisa arms. A car stopped 
and the reporter inside said we should take Hector to a hospital. 

Hector was dead. Today, I see Hector as a hero. Now that our hearts are healed, we can see how his 
death changed things. I've often asked why he had to die, but now we see the reason for it. We can no 
longer blame anyone. I'm not angry anymore - we lived under apartheid for so long, why be angry now? 
Patience has its own rewards.' 

(From: Marie Claire, June 1998) 

SOURCE F: 

EVIDENCE given by Sam Nzima to the Commission of Inquiry into the riots at Soweto, 
21 September 1976. 

Immediately after I arrived there, I saw two students fall down with a bullet. Two students were shot 
down. 

You actually saw them being shot down? I saw them falling. 

And then? They were taken by some motorist to Baragwanath Hospital. 

How many were then taken to hospital? Two that time. I left Moffat, I ran to the other corner, then I 
met a man who was wearing an overall, with a girl accompanying him, carrying a boy of about 8 or 10 years 
of age. 

Did you later find out that it was Petersen? I saw this in the papers, because Sophie Tema followed them 
to the clinic where he was certified dead, then she got the name there. 

Who took the picture of him being carried away by some man? I took the picture. 
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You did take it? That is correct. 

2.3.6.3 LO 2:The learner is able to demonstrate historical knowledge and understanding 

1. Study Source A. What was the cause of this terrible event illustrated in Sources C, D and E? Motivate 
your answer with evidence from Source A. 

2.3.6.4 LO l:The learner is able to use enquiry skills to investigate the past and present 

2. Study Source A. Find evidence in the source to prove the Minister did not think that the situation was 
serious enough. 

3. Study Sources F and C. Which one will be the most accurate version of the event given by Nzima? 
Motivate your answer. 

4. Do you agree with the words of Nelson Mandela? Motivate your answer with evidence from the sources 
and your own knowledge. 

2.3.6.5 LO 3The learner is able to demonstrate an understanding of historical interpretation 

5. Study Sources E, C and D. Imagine you were the photographer. How would you have experienced such 
an event? 

6. Study Source E. You ran alongside Antoinette Sithole. Write a paragraph on what you saw happening 
in the streets of Soweto on 16 June 1976. 

2,3.7 Assessment 

Learning outcomes (LOs) 
LO 1 
Historical investigation 

The learner is able to use research skills to investigate both the present and the past. 
Assessment standards (ASs) 
We know this when the learner: 

1.1 investigates a topic by asking key questions and identifies a variety of relevant sources to explore this 
topic [finding sources]; 

1.2 asks significant questions to evaluate the sources (e.g. to identify bias and stereotypes, omissions and 
gaps) [working with to sources]; 

1.3 analyses the information in sources [working with sources]; 

1.4 presents an independent line of argument in answering questions posed, and justifies (using evidence) 
the conclusions reached [answering the question]; 

1.5 communicates knowledge and understanding by constructing own interpretation and argument based 
on the historical sources; uses information technology where available and appropriate [communicating the 
answer] . 

LO 2 

Knowledge and Understanding of History 

The learner is able to demonstrate knowledge and understanding of history. 

We know this when the learner: 

2.1 places events, people and changes in the periods of history studied within chronological framework 
[chronology and time]; 

2.2 identifies categories of cause and effect (e.g. immediate and long-term, direct and indirect) [cause 
and effect]; 

2.3 explains and analyses the reasons for and results of events in history [cause and effect]; 

2.4 recognises that change and development does not always mean progress [change and continuity]. 
LO 3 
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Interpretation of History 

The learner is able to interpret aspects of history. 
We know this when the learner: 

3.1 understands the contested nature of content, and that historians construct histories when writing 
about events from the past [source interpretation]; 

3.2 constructs an interpretation based on sources, giving reasons for own interpretation [source interpre- 
tation]; 

3.3 analyses issues which influence the way history has been written [influences on interpretation]; 

3.4 explains the ways in which symbols are used to remember events and people from the past, and how 
oral histories can contribute to our understanding of the symbols [representation of the past]. 

2.4 Human dignity 4 

2.4.1 Social Sciences 

2.4.2 HISTORY 

2.4.3 Grade 9 

2.4.4 SA FROM 1948 TO 2000: NATIONALISM 

2.4.5 Module 8 

2.4.6 HUMAN DIGNITY 

2.4.6.1 ACTIVITY 1: 

2.4.6.2 Human Dignity 

SOURCE A: The Constitution of the Republic of South Africa, 1996 - Act 108 of 1996 

Extract from the Constitution: 

BILL OF RIGHTS: 

HUMAN DIGNITY 

Everyone has inherent dignity and the right to have their dignity respected and protected. 

CHILDREN 

Not to be detained except as a measure of last resort, in which case in addition to the rights a child 
enjoys under sections 12 and 35, the child may be detained only for the shortest appropriate period of time, 
and has the right to be - 

Kept separately from detained persons over the age of 18 years, and 

Treated in a manner, and kept in conditions, that take account of the child's age; 

To have a legal practitioner assigned to the child by the state, and at state expense. 

Not to be used directly in armed conflict, and to be protected in times of armed conflict. 

Right to family care or parental care, or to appropriate alternative care when removed from the family 
environment - to have communication with parents, chosen religious counsellor and chosen medical practi- 
tioner. 

SECTION 12 - FREEDOM AND SECURITY OF A PERSON 

Not to be detained without trial 

Not to be tortured in any way, nor to be treated or punished in a cruel, inhuman or degrading way 

SECTION 35 - ARRESTED, DETAINED AND ACCUSED PERSONS 

To remain silent 

Not to be compelled to make any confession or admission that could be used in evidence against that 
person 



4 This content is available online at <http://cnx.Org/content/m21657/l.l/>. 
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To be informed promptly of the reason for being detained 

To choose, and to consult with, a legal practitioner, and to be informed of this right promptly 

SOURCE B : Personal experience of a detained student — 1976 

Ten policemen tortured the students in order to extract the information they required, and Sibongile 
Mkhabela recalls the experience: 

'They would put you in this very nasty interrogation room with lots of blood stains on the walls which 
scares you to death. I was standing in a cell like this, wearing only my nightie. I was feeling extremely 
uncomfortable and very cold. I was not sure what was going to happen next. In walked four very big guys 
in their military uniform. They were so intimidating. They didn't say a word. They just kicked and slapped 
me and did whatever they wanted to do and they left me on the floor bleeding. They were followed by a 
security diplomat who came in speaking in nice Sotho. It was all designed to make you talk." 

SOURCE C: What happened to learners detained in - 1980's 

In the space of just four months, over 1 400 people were detained in Soweto. The youngest was just seven 
years old, and the Detainee Parents Support Committee estimated that at least one fifth of detainees were 
under the age of 16. Anxious parents were often not informed of where their sons and daughters were being 
held, their surnames or addresses. 

SOURCE D: Story of Sicelo Dlomo, 15 years old when he was first detained 

"I was in an interrogation room when suddenly five figures rushed in. I was made to sit on a chair and 
I was handcuffed. Then I was told to take off my shirt, I refused and they just tore it. Then I asked them, 
"What's going on?" and they said that I must understand I'm in an electric chair and if I'm not going to 
tell the truth, then they're going to torture me and leave me there to die. Suddenly I felt the most terrible 
pain in my body as they electrocuted me. I lost consciousness and fainted." 

(Sources B, C and D are quoted from: P. BONNER and L. SEGAL: SOWETO: A HISTORY) 

2.4.6.3 LO 2:The learner is able to demonstrate historical knowledge and understanding 

1. Study Sources B and D. What are the similarities between the sources? 

2. Study Source B. Do you detect any hypocrisy in the source? Motivate your answer with evidence 
from the source. 

2.4.6.4 LO l:The learner is able to use enquiry skills to investigate the past and present 

3. Compare Sources A, B, C and D. Explain how Sources B, C and D transgressed each of the stipulations 
of the new constitution. 

2.4.6.5 LO 3:The learner is able to demonstrate an understanding of historical interpretation 

4. Should you feel that you are being prejudiced in contradiction with the constitution, to which court can 
you turn? 

5. Put yourself in the shoes of Sicelo Dlomo. How would you have reacted in a similar situation? 

6. Describe your feelings about Sources B, C, and D. 

2,4,7 Assessment 



Learning outcomes (LOs) 



continued on next page 
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LO 1 

Historical investigationThe learner is able to use research skills to investigate both the present and 
the past. 

Assessment standards (ASs) 

We know this when the learner: 

1.1 investigates a topic by asking key questions and identifies a variety of relevant sources to explore this 
topic [finding sources]; 

1.2 asks significant questions to evaluate the sources (e.g. to identify bias and stereotypes, omissions and 
gaps) [working with to sources]; 



1.3 analyses the information in sources [working with sources]; 



1.4 presents an independent line of argument in answering questions posed, and justifies (using evidence) 
the conclusions reached [answering the question]; 

1.5 communicates knowledge and understanding by constructing own interpretation and argument based 
on the historical sources; uses information technology where available and appropriate [communicating 
the answer]. 

LO 2 

Knowledge and Understanding of HistoryThe learner is able to demonstrate knowledge and under- 
standing of history. 

We know this when the learner: 

2.1 places events, people and changes in the periods of history studied within chronological framework 
[chronology and time]; 

2.2 identifies categories of cause and effect (e.g. immediate and long-term, direct and indirect) [cause and 
effect] ; 

2.3 explains and analyses the reasons for and results of events in history [cause and effect]; 

2.4 recognises that change and development does not always mean progress [change and continuity]. 
LO 3 

Interpretation of HistoryThe learner is able to interpret aspects of history. 
We know this when the learner: 

3.1 understands the contested nature of content, and that historians construct histories when writing 
about events from the past [source interpretation]; 

3.2 constructs an interpretation based on sources, giving reasons for own interpretation [source interpre- 
tation] ; 

continued on next page 
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3.3 analyses issues which influence the way history has been written [influences on interpretation]; 



3.4 explains the ways in which symbols are used to remember events and people from the past, and how 
oral histories can contribute to our understanding of the symbols [representation of the past]. 



Table 2.1 



Chapter 3 

Term 3 



3.1 Expansion of the power of the USSR in Eastern Europe 

3.1.1 Social Sciences 

3.1.2 HISTORY 

3.1.3 Grade 9 

3.1.4 THE NUCLEAR AGE AND THE COLD WAR 

3.1.5 Module 9 

3.1.6 EXPANSION OF THE POWER OF THE USSR IN EASTERN EUROPE 

3.1.6.1 ACTIVITY 1: 

3.1.6.2 To historically research the cold war by using similarity and difference, cause and efect 
and continuity and change: EXPANSION OF THE POWER OF THE USSR IN EASTERN 
EUROPE 

3.1.6.3 [LO 1.1, 2.2, 2.3, 2.4, 3.2] 

SOURCE A: An excerpt of a speech by Winston Churchill, former British Prime Minister, 
on 5 March 1946 

From Stettin in the Baltic to Trieste in the Adriatic, an iron curtain has descended across the Continent. 
Behind that line lie all the capitals of the ancient states of Cenral and Eas 

tern Europe ... all these famous cities and the populations around them lie in what I must call the Soviet 
sphere and all are subject in one form or another, not only to Soviet in 

fluence but to a very high and, in many cases, increasing measure of control from Moscow. The Communist 
parties, which were very small in all these Eastern States of Europe, have been raised to pre-eminence and 
power far beyond their numbers and are seeking every 

where to obtain totalitarian control. - this is certainly not the Liberated Europe we fought to build up. 
Nor is it one which contains the essentials of permanent peace. 

SOURCE B: An excerpt from a speech by Joseph Salin, Soviet leader, on 13 March 1946 
(Translation) 

It is absurd to speak of exclusive Soviet control in Vienna and Berlin. . . The Soviet Union has lost in men 
several times more than Britain and the United states together. But the Soviet Union cannot forget them. 



1 This content is available online at <http://cnx.Org/content/m21658/l.l/>. 
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. . . what can be surprising in the fact that the Soviet Union, in a desire to ensure its security for the future, 
tries to achieve that these countries should have governments whose relations to the Soviet Union are loyal? 
EXPANSION OF THE POWER OF THE USSR IN EASTERN EUROPE 

• Use sources A and B, which refer to the expansion of the USSR in Eastern Europe, and answer the 
following questions: 

1 Refer to sources A and B. Explain in your own words the concept "Iron curtain". 

2. Refer to source A. Which accusations are made by Churchill against the USSR? 

3. Refer to source B. What was Stalin's reaction to these accusations. Explain the reasons Stalin provided 
for the action 

3.1.7 Assessment 

Learning outcomes (LOs) 
LO 1 
Historical investigation 

The learner is able to use research skills to investigate both the present and the past. 
Assessment standards (ASs) 
We know this when the learner: 

1.1 investigates a topic by asking key questions and identifies a variety of relevant sources to explore this 
topic [finding sources]; 

1.2 asks significant questions to evaluate the sources (e.g. to identify bias and stereotypes, omissions and 
gaps) [working with to sources]; 

1.3 analyses the information in sources [working with sources]; 

1.4 presents an independent line of argument in answering questions posed, and justifies (using evidence) 
the conclusions reached [answering the question]; 

1.5 communicates knowledge and understanding by constructing own interpretation and argument based 
on the historical sources; uses information technology where available and appropriate [communicating the 
answer] . 

LO 2 

Knowledge and Understanding of History 

The learner is able to demonstrate knowledge and understanding of history. 

We know this when the learner: 

2.1 places events, people and changes in the periods of history studied within chronological framework 
[chronology and time]; 

2.2 identifies categories of cause and effect (e.g. immediate and long-term, direct and indirect) [cause 
and effect]; 

2.3 explains and analyses the reasons for and results of events in history [cause and effect]; 

2.4 recognises that change and development does not always mean progress [change and continuity]. 
LO 3 

Interpretation of History 

The learner is able to interpret aspects of history. 

We know this when the learner: 

3.1 understands the contested nature of content, and that historians construct histories when writing 
about events from the past [source interpretation]; 

3.2 constructs an interpretation based on sources, giving reasons for own interpretation [source interpre- 
tation]; 

3.3 analyses issues which influence the way history has been written [influences on interpretation]; 

3.4 explains the ways in which symbols are used to remember events and people from the past, and how 
oral histories can contribute to our understanding of the symbols [representation of the past]. 
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3.2 The Truman Doctrine and the Marshall Plan 2 

3.2.1 Social Sciences 

3.2.2 HISTORY 

3.2.3 Grade 9 

3.2.4 THE NUCLEAR AGE AND THE COLD WAR 

3.2.5 Module 10 

3.2.6 THE TRUMAN DOCTRINE AND THE MARSHALL PLAN 

3.2.6.1 ACTIVITY 1: 

3.2.6.2 To historically research the Cold War by the use of similarity and change, withdrawal 
of evidence and interpretations and conclusions from it: TREATY ORGANISATIONS 

3.2.6.3 [LO 1.1, 1.2, 1.3, 2.2, 3.1, 3.2, 3.3] 

THE TRUMAN DOCTRINE AND THE MARSHALL PLAN 

SOURCE A: An excerpt from the speech by President Truman regarding the Truman 
Doctrine, March 1947 

At the present moment in world history nearly every nation must choose between alternative ways of life. 
The choice is too often not a free one. 

One way of life is based upon the will of the majority and is distinguished by free institutions, representa- 
tive government, free elections, guarantees of individual liberty, freedom of speech and religion and freedom 
from political oppression. 

The second way of life is based upon the will of a minority forcibly imposed upon the majority. It relies 
upon terror and oppression, a controlled press and radio; fixed elections and the suppression of personal 
freedom. 

I believe that it must be the policy of the United States to support free peoples who are resisting attempted 
subjugation by armed minorities or by outside pressures. 

SOURCE B: Soviet reaction to the Marshall Plan of 1947, described by JN Westwood in 
Russian History 1812 - 1971 

The Marshall Plan of 1947 was an anti-communist measure in so far that it was the Americans' wish to 
offer assistance to the European economies that struggled with post-war problems. Their motivation was to 
discourage, in such a manner, the spread of communisim. 

After the initial discussions, the USSR delegation, under the leadership of Molotov, walked out and 
Soviet pressure prevented the participation of Csechoslovakia. In the same year ... the world was irrevocably 
divided into two camps.. 

To replace the Komintern, the Kominform was formed to co-ordinate the policy-making of the most 
important European parties. 

SOURCE C: NATO - Membership of NATO from Tydkringe by HGJ Lintveldt, et al . 
(free translation) 

NATO officially came into being in April 1949. Apart from the USA and Canada, ten other countries 
were initially members of the joint defence pact, namely Britain, The Netherlands, Belgium, Luxembourg, 
Italy, Norway, Portugal, Denmark and Iceland. 

The outbreak of the Korean War and the success of the Soviet Union in the development of the atom 
bomb . . . made the further enlargement of NATO's military power in Europe necessary. Therefore Greece 
and Turkey joined NATO in 1952 despite objections by France and Western Germany. 

• Answer the questions on the Cold War: 



2 This content is available online at <http://cnx.Org/content/m21659/l.l/>. 



26 CHAPTER 3. TERM 3 

1. Study sources A and B. In source A Truman describes two ways of life. Use the sources and your 
knowledge to motivate which way of life was supported by the: 

3.1) USA 

3.2) USSR 

2. In which way do sources A and B show, the difference in the approach between the USA and USSR 
concerning aid to European countries? 

3. Study source C. Using the source and your knowledge, explain why the admission of West Germany 
to NATO was a problem. 

4. Show evidence from source C that indicates that Russia's activities forced NATO to increase its 
military power in Europe. 

3.2,7 Assessment 

Learning outcomes (LOs) 
LO 1 
Historical investigation 

The learner is able to use research skills to investigate both the present and the past. 
Assessment standards (ASs) 
We know this when the learner: 

1.1 investigates a topic by asking key questions and identifies a variety of relevant sources to explore 
this topic [finding sources]; 

1.2 asks significant questions to evaluate the sources (e.g. to identify bias and stereotypes, omissions and 
gaps) [working with to sources]; 

1.3 analyses the information in sources [working with sources]; 

1.4 presents an independent line of argument in answering questions posed, and justifies (using evidence) 
the conclusions reached [answering the question]; 

1.5 communicates knowledge and understanding by constructing own interpretation and argument based 
on the historical sources; uses information technology where available and appropriate [communicating the 
answer] . 

LO 2 

Knowledge and Understanding of History 

The learner is able to demonstrate knowledge and understanding of history. 

We know this when the learner: 

2.1 places events, people and changes in the periods of history studied within chronological framework 
[chronology and time]; 

2.2 identifies categories of cause and effect (e.g. immediate and long-term, direct and indirect) [cause 
and effect]; 

2.3 explains and analyses the reasons for and results of events in history [cause and effect]; 

2.4 recognises that change and development does not always mean progress [change and continuity]. 
LO 3 

Interpretation of History 

The learner is able to interpret aspects of history. 

We know this when the learner: 

3.1 understands the contested nature of content, and that historians construct histories when writing 
about events from the past [source interpretation]; 

3.2 constructs an interpretation based on sources, giving reasons for own interpretation [source interpre- 
tation]; 

3.3 analyses issues which influence the way history has been written [influences on interpretation]; 

3.4 explains the ways in which symbols are used to remember events and people from the past, and how 
oral histories can contribute to our understanding of the symbols [representation of the past]. 
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3.3 The Berlin Airlift and blocade 3 

3.3.1 Social Sciences 

3.3.2 HISTORY 

3.3.3 Grade 9 

3.3.4 THE NUCLEAR AGE AND THE COLD WAR 

3.3.5 Module 10 

3.3.6 THE BERLIN AIRLIFT AND BLOCKADE 

3.3.6.1 ACTIVITY 3: 

3.3.6.2 To historically research the Cold War by means of chronology, cause and effect and 
similarity and differences: THE BERLIN AIRLIFT AND BLOCKADE 

3.3.6.3 [LO 1.1, 2.1, 2.2, 2.3, 3.1, 3.3] 

• Use sources A, B, C and D, which refer to the Berlin Blockade (1948-1949), and answer 
the questions that follow. 

SOURCE A: 

Comments by Dr Konrad Adenauer, first Chancellor of West Germany, on the Berlin Block- 
ade 

The Soviet Union tried to force the Western Powers to give in by blocking all access routes by land and 
water. By isolating Berlin in its own sphere, they tried to remove the Western Allies. 

SOURCE B: 

Comments by President Truman of the USA on the Berlin Blockade in 1949) 

We refused to be forced out of Berlin. We showed the people of Europe that we will take action, take 
action together if our freedom is threatened. It brought the people of Europe closer to us. The Berlin 
Blockade was an attempt to test our capability and opposition. 

SOURCE C: 

Comments by General Lucius Clay, American Commander in Berlin, on the Berlin Blockade 
of June 1948 

If Berlin should fall, West Germany would be next. . .If we withdraw from Berlin, Europe will be threat- 
ened . . . Communism will increase out of control 

SOURCE D: 

A Russian view of the airlift 

The Soviet authorities were ready to provide food and fuel to the people of West Berlin, but the western 
occupying forces deprived the inhabitants of West Berlin of the possibility of East German aid. The USA 
organised a so-called airlift to provide West Berlin by air. This move served propaganda purposes and 
inevitably intensified the Cold War. 

Use sources A, B, C and D, which refer to the Berlin Blockade (1948-1949) , and answer the following 
questions. 

1. Study sources A, B and D. Identify the position of each of the following leaders and explain what role 
each played during the Blockade from 1948 to 1949. 

a) Dr Konrad Adenauer (Source A) 

b) Harry S. Truman (Source B) 

c) General Lucius Clay (Source C) 

2. Use sources A, B, C, D to describe the chain of events during the Berlin Blockade from 1948 tol949. 



3 This content is available online at <http://cnx.Org/content/m21661/l.l/>. 
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3. Refer to source C. Explain General Clay's view of the Blockade from 1948 tol949. 

4. Study source D. How does source D 

4.1 try to win sympathy for the Soviet cause? 

4.2 promote dislike of the West? 

3.3.7 Assessment 

Learning outcomes (LOs) 
LO 1 
Historical investigation 

The learner is able to use research skills to investigate both the present and the past. 
Assessment standards (ASs) 
We know this when the learner: 

1.1 investigates a topic by asking key questions and identifies a variety of relevant sources to explore this 
topic [finding sources]; 

1.2 asks significant questions to evaluate the sources (e.g. to identify bias and stereotypes, omissions and 
gaps) [working with to sources]; 

1.3 analyses the information in sources [working with sources]; 

1.4 presents an independent line of argument in answering questions posed, and justifies (using evidence) 
the conclusions reached [answering the question]; 

1.5 communicates knowledge and understanding by constructing own interpretation and argument based 
on the historical sources; uses information technology where available and appropriate [communicating the 
answer] . 

LO 2 

Knowledge and Understanding of History 

The learner is able to demonstrate knowledge and understanding of history. 

We know this when the learner: 

2.1 places events, people and changes in the periods of history studied within chronological framework 
[chronology and time]; 

2.2 identifies categories of cause and effect (e.g. immediate and long-term, direct and indirect) [cause 
and effect]; 

2.3 explains and analyses the reasons for and results of events in history [cause and effect]; 

2.4 recognises that change and development does not always mean progress [change and continuity]. 
LO 3 

Interpretation of History 

The learner is able to interpret aspects of history. 

We know this when the learner: 

3.1 understands the contested nature of content, and that historians construct histories when writing 
about events from the past [source interpretation]; 

3.2 constructs an interpretation based on sources, giving reasons for own interpretation [source interpre- 
tation]; 

3.3 analyses issues which influence the way history has been written [influences on interpretation]; 

3.4 explains the ways in which symbols are used to remember events and people from the past, and how 
oral histories can contribute to our understanding of the symbols [representation of the past]. 
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3.4 Jackdaw or Holder Project 4 

3.4.1 Social Sciences 

3.4.2 HISTORY 

3.4.3 Grade 9 

3.4.4 THE NUCLEAR AGE AND THE COLD WAR 

3.4.5 Module 12 

3.4.6 THE JACKDAW OR HOLDER PROJECT 

3.4.6.1 ACTIVITY 1: 

3.4.6.2 To research an aspect of the Cold War on the basis of an historical examination, 
historical knowledge and understanding, and historical interpretation 

3.4.6.3 [LO 1.1, 1.2, 1.3, 1.4, 1.5 2.1, 3.1, 3.2, 3.3] 

JACKDAW or HOLDER PROJECT (Research Task) 

Several teachers prefer learners to do an independent research task. 
The task employs both research and creative skills. 

All the work is the learner's own creation. The learner will design his or her own diary, letters, envelopes, 
etc. 

Any subsections of other topics can be included. 

Completion time is usually 2-3 months. 

PROPOSED TOPICS 

The Berlin Wall, 1961 

The Cuban Missile Crisis 

The Arms Race 

The Space Race 

The International Space Station 

The Hungarian Uprising, 1956 

The Polish Uprising by Solidarity, 1980 

The Russian Invasion of Czechoslovakia, 1968 

Vietnam 

The Korean War 

Spies of the Cold War 

The Berlin Airlift 

Reagan and Gorbachev 

NATO 

The Marshall Plan 

Conflict in the Middle East 

The role of Stalin in the Cold War 

The Assassination of Kennedy, 1963 

Hiroshima and Nagasaki, 1945 



This content is available online at <http://cnx.Org/content/m21665/l.l/>. 
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3.4.6.4 INSTRUCTIONS TO LEARNERS 

WHAT IS A JACKDAW OR HOLDER TASK? 

A holder or box or file of any type that contains the following sections of work: 

INFORMATION SHEETS 

Each holder should contain approximately FOUR information sheets (A4) in which the evidence or sources 
in the Jackdaw are placed in perspective and explained. An explanation is provided of why these sources 
are used and how they are linked to the subject. 

MAPS 

Must be relevant hand drawn, neat and framed. 

CARTOONS 

Must be your own creation (at least one). An original cartoon may be used, but it should be clearly 
placed in context. 

DOCUMENTS 

May be authentic documents, primary or secondary, or fictitious documents. However, the last must 
be based on facts. Documents include, amongst others: letters, official documents, newspaper articles or 
cuttings, magazine articles, posters, diaries, military orders and small articles, e.g. letter openers, compasses, 
etc. 

POEM 

Must be your own creation and linked to the subject. 

PHOTOGRAPHS AND DIAGRAMS 

Real or fictitious. Illustrations should preferably be done by yourself. Must be linked to the subject. All 
illustrations must have a heading and be framed. 

TIME LINE 

Explain other important events concerning your subject. 

A SET OF QUESTIONS ON THE SUBJECT 

Set questions on your subject that count 20 marks and provide a memorandum. 

BIBLIOGRAPHY 

All sources must be indicated: 

• Books Danzinger, C: Lord Charles Somerset, Oxford Press, 1980 

• Magazines Time Magazine, Vol 5, June 1999 



• 



• 



Newspapers The Argus, 10 May 2003 

Web sites http://www.stmartin.edu/~dprice/cold.war.html 5 (Cold War Hot Links) 



3.4,7 Assessment 

Learning outcomes (LOs) 
LO 1 
Historical investigation 

The learner is able to use research skills to investigate both the present and the past. 
Assessment standards (ASs) 
We know this when the learner: 

1.1 investigates a topic by asking key questions and identifies a variety of relevant sources to explore this 
topic [finding sources]; 

1.2 asks significant questions to evaluate the sources (e.g. to identify bias and stereotypes, omissions and 
gaps) [working with to sources]; 

1.3 analyses the information in sources [working with sources]; 

1.4 presents an independent line of argument in answering questions posed, and justifies (using evidence) 
the conclusions reached [answering the question]; 



3 http://www.stmartin.edu/-~dprice/cold.war.html 
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1.5 communicates knowledge and understanding by constructing own interpretation and argument based 
on the historical sources; uses information technology where available and appropriate [communicating the 
answer] . 

LO 2 

Knowledge and Understanding of History 

The learner is able to demonstrate knowledge and understanding of history. 

We know this when the learner: 

2.1 places events, people and changes in the periods of history studied within chronological 
framework [chronology and time]; 

2.2 identifies categories of cause and effect (e.g. immediate and long-term, direct and indirect) [cause 
and effect]; 

2.3 explains and analyses the reasons for and results of events in history [cause and effect]; 

2.4 recognises that change and development does not always mean progress [change and continuity]. 
LO 3 

Interpretation of History 

The learner is able to interpret aspects of history. 

We know this when the learner: 

3.1 understands the contested nature of content, and that historians construct histories when writing 
about events from the past [source interpretation]; 

3.2 constructs an interpretation based on sources, giving reasons for own interpretation [source interpre- 
tation]; 

3.3 analyses issues which influence the way history has been written [influences on interpretation]; 

3.4 explains the ways in which symbols are used to remember events and people from the past, and how 
oral histories can contribute to our understanding of the symbols [representation of the past]. 

3.5 The nucleur and space race 6 

3.5.1 Social Sciences 

3.5.2 HISTORY 

3.5.3 Grade 9 

3.5.4 THE NUCLEAR AGE AND THE COLD WAR 

3.5.5 Module 13 

3.5.6 THE NUCLEUR AND SPACE RACE 

3.5.6.1 ACTIVITY 1: 

3.5.6.2 To historically research the Cold War by the use of cause and effect, continuity and 
change, comparisons and conclusions: THE NUCLEAR AND SPACE RACE 

3.5.6.3 [LO 1.1, 1.2, 1.3, 2.4, 3.2, 3.3] 

SOURCE A: 

Interview with Harold Agnew, circa 1949, American nuclear physicist 

After the destruction of the Second World War, nobody expected the Soviet Union to have the infras- 
tructure to produce a nuclear bomb. They certainly did. They had to possess information on the Manhattan 
Project. 

SOURCE B: 



6 This content is available online at <http://cnx.Org/content/m21667/l.l/>. 
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Commentary of Robert Oppenheimer, American Nuclear expert 

If another world war breaks out, mankind will be destroyed. We should ask ourselves whether mankind 
is doing enough to prevent it. 

SOURCE C: 

Interview with the Soviet military strategist, Valentin Laryonov, 1950 

Malkenkov warned the whole nation and world population that an atomic war would destroy the entire 
world and that such a war should be avoided at all costs. 

SOURCE D: 

Comment of Galina Mishina, baker in Moscow, circa 1989 

In the fifties we did not realise that the Americans were afraid of a Russian attack. We were under the 
impression that they knew that we pursued peace and that we wanted to live in peace. We wanted to develop 
our country, it is written nowhere that we wanted to invade any country. 

SOURCE E: 

Comment of Jean Asam, American student during the fifties 

We wanted to protect ourselves against bombs and run no risks. Therefore we built bunkers and shelters 
in our backyards. It happened quite commonly in American suburbs. 

) 

SOURCE F: 

An eyewitness account by Harold Agnew, American Nuclear physicist on the experimental 

nuclear explosion in the Pacific Ocean in 1954 

We were not prepared for such a powerful explosion and large fall-out area. A Japanese fishing vessel, 
" The Happy Dragon" was contaminated through the nuclear fall out. The vessel was quite a distance 
from the test site. Before we realised what had happened, the fishermen were radio-actively contaminated. 
The fishermen were 120 km away from the explosion. One out of 24 crewmen survived. A mistake was 
made. The wind carried the radio-active fall-out farther than expected. It is regrettable that people were 
contaminated. . . 

SOURCE G: 

Comment by Oleg Troyanovski, Kruschev's adviser on satellites 

In Kruschev's opinion, warships and bombers have become obsolete and that in future missiles will take 
their place. For that reason technicians from all over the Soviet Union got together in the desert at Baikonur 
in Kazakstan to work on satellite development. On 4 October 1957 we launched the first space satellite, 
Sputnik (means travelling companion of the Earth). The Americans always pretended that they were the 
richest and technologically the most advanced country in the world. With Sputnik that travels around the 
earth, this perception changed. 

SOURCE H: 

The Spacecraft 

Russian Soyuz TM-34 capsule. 

Length: 7,5 metres. 

Weight: Just over 7 tonnes. 

Reaches space in approximately 8 minutes powered by a Soyuz rocket. 

Takes one day to reach the international space station. 

Launching site: 

The Baikonur Cosmodrome in Kazakstan (Asia), the world's oldest launching site. The world's first 
satellite, Sputnik was launched from here in 1957. 

Four years later, the first man in space, Yuri Gagarin, was also launched from here. 

Destination: 

The international space station; a gigantic manned station which is still being built while it orbits 400 
km above the earth. 

Joint project of 16 countries that costs billions of dollars. 

SOURCE I: 
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In April 2002, a South African, Mark Shuttleworth, became the second space tourist when he travelled 
from Baikonur to the space station in a Soyuz spacecraft. Mark carried out several scientific experiments in 
the space station. 

FORM OF ASSESSMENT: SOURCE BASED ACTIVITY 

• Study all the sources and answer the questions that follow:: 

• Study sources A to C 

1. Which similarities and differences can you identify in these sources? 
2. What do the two people agree on in sources 
B and C? 

• Study sources E and F 

4. Study source E. Was it necessary for the Americans to build bomb shelters? (Source F)? 

• Study sources G and H 

5. What is the similarity between these two sources? 

6. Explain the consequences of nuclear weapons for mankind by studying these two sources 

• Study sources G and H 

7. Study source G. How did the launch of Sputnik affect the USA? 

8. Sources G, H and I mention the Baikonur cosmodrome in Kazakstan. Use the three sources and your 
knowledge and write a paragraph in which you explain how the Russian and American space programs have 
changed since the Cold War and how this can be used to the advantage of mankind. 

3.5.7 Assessment 

Learning outcomes (LOs) 
LO 1 
Historical investigation 

The learner is able to use research skills to investigate both the present and the past. 
Assessment standards (ASs) 
We know this when the learner: 

1.1 investigates a topic by asking key questions and identifies a variety of relevant sources to explore this 
topic [finding sources]; 

1.2 asks significant questions to evaluate the sources (e.g. to identify bias and stereotypes, omissions and 
gaps) [working with to sources]; 

1.3 analyses the information in sources [working with sources]; 

1.4 presents an independent line of argument in answering questions posed, and justifies (using evidence) 
the conclusions reached [answering the question]; 

1.5 communicates knowledge and understanding by constructing own interpretation and argument based 
on the historical sources; uses information technology where available and appropriate [communicating the 
answer] . 

LO 2 

Knowledge and Understanding of History 

The learner is able to demonstrate knowledge and understanding of history. 
We know this when the learner: 

2.1 places events, people and changes in the periods of history studied within chronological framework 
[chronology and time]; 
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2.2 identifies categories of cause and effect (e.g. immediate and long-term, direct and indirect) [cause 
and effect]; 

2.3 explains and analyses the reasons for and results of events in history [cause and effect]; 

2.4 recognises that change and development does not always mean progress [change and continuity]. 
LO 3 

Interpretation of History 

The learner is able to interpret aspects of history. 

We know this when the learner: 

3.1 understands the contested nature of content, and that historians construct histories when writing 
about events from the past [source interpretation]; 

3.2 constructs an interpretation based on sources, giving reasons for own interpretation [source interpre- 
tation]; 

3.3 analyses issues which influence the way history has been written [influences on interpretation]; 

3.4 explains the ways in which symbols are used to remember events and people from the past, and how 
oral histories can contribute to our understanding of the symbols [representation of the past]. 



Chapter 4 

Term 4 



4.1 Unity in Africa 1 

4.1.1 Social Sciences 

4.1.2 HISTORY 

4.1.3 Grade 9 

4.1.4 CURRENT AFFAIRS 

4.1.5 Module 14 

4.1.6 UNITY IN AFRICA 

4.1.6.1 ACTIVITY 1: 

4.1.6.2 The learner will be able to apply research skills, demonstrate knowledge and under- 
standing of history and interpret aspects of history: UNITY IN AFRICA 

4.1.6.3 [LO 1.2, 1.3, 1.4, 2.2, 2.4, 3.2, 3.3] 

SOURCE A: 

Excerpts from articles of the Charter of the Order of African Unity. The OAU was estab- 
lished in 1963 

Article II: OBJECTIVES 

1. The organisation strives to achieve the following objectives: 

a) To promote unity among the African and Malagasy States; 

b) To coordinate and enhance cooperation to thereby establish better living conditions for its people; 

c) To eradicate all forms of colonialism on the African continent; and . . . 
Article III: PRINCIPLES 

l.No interference in the domestic affairs of any state; 

2. Non-violent settlement of disputes, inter alia by means of negotiation, mediation, conciliation or arbi- 
tration. 

From: Basic Documents and Resolutions (OAU Provisional Secretariat. Addis Ababa. No date). 

SOURCE B: 

THE FOUNDING OF THE AFRICAN UNION 

A moment of silence for the Organisation of African Unity, please. When it was established approximately 
40 years ago there was much optimism about the ability of African nations to solve the problems of Africa by 



1 This content is available online at <http://cnx.Org/content/m21668/l.l/>. 
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themselves. The OAU was not able to realise this and was disbanded by its member states during the past 
week. It is replaced by the African Union, which has been launched with a new set of rules for managing 
the progress on the continent. While the OAU was established to fight colonialism, apartheid and foreign 
interference, the AU will concentrate on human rights, democracy, good governance and development. 

Hawthorne, P: All for One; One for All 

SOURCE C: 

A description of the Sudanese Civil War 

The numbers quoted for this war tell a horrifying tale: two million dead, four million uprooted, and 
thousands forced into slavery. Sudan is the location of Africa's most enduring and the world's most deadly 
civil war. More people have died here than in Bosnia, Kosovo, Somalia, Afghanistan, Chechnya and Algeria 
together. 

The civil war broke out in 1955 as a struggle between the country's predominantly Arabic Muslim 
North and the Black African South, who desired self-government. The southerners, mostly adherents of 
Christianity and tribal religions, felt that they had long suffered discrimination and that they were deprived 
of just provision of services. 

Patricia Smith: Africa's Longest War, The New York Times (teacher.scholastic.com) 

SOURCE D: 

Establishment of the OAU in 1963; little question of unity 

It soon became clear that there was little hope for African unity due to the in-fighting and a lack 

of trust between member countries. 

4.1.6.4 ACTIVITY: 

1. Study Sources A, C and D. 

1.1 Explain how the objectives and principles of the OAU that are mentioned in Source A failed to be 
implemented. Make use of your existing knowledge, together with the sources given above. Supply reasons 
from the sources. 

• Show how source C and Source D are similar. 

• Study Sources A and C to identify the principles of the OAU in Source A that were nullified by what 
is recorded in Source D. 

2. Study Sources A and B. 

2.1 What reasons can be derived from Source B to explain the failure of the OAU? Use your existing 
knowledge with evidence from the Sources. 

2.2 Which new role is envisaged for the African Union, according to Source B? What do you think of the 
new approach of the African Union? Do you expect It to meet with greater success? 

2.3 What are the political aspects, according to Source B, on which the OAU concentrated strongly? 

4.1.6.5 Assessment 

Learning outcomes (LOs) 
LO 1 
Historical investigation 

The learner is able to use research skills to investigate both the present and the past. 
Assessment standards (ASs) 
We know this when the learner: 

1.1 investigates a topic by asking key questions and identifies a variety of relevant sources to explore this 
topic [finding sources]; 

1.2 asks significant questions to evaluate the sources (e.g. to identify bias and stereotypes, omissions and 
gaps) [working with to sources]; 

1.3 analyses the information in sources [working with sources]; 
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1.4 presents an independent line of argument in answering questions posed, and justifies (using evidence) 
the conclusions reached [answering the question]; 

1.5 communicates knowledge and understanding by constructing own interpretation and argument based 
on the historical sources; uses information technology where available and appropriate [communicating the 
answer] . 

LO 2 

Knowledge and Understanding of History 

The learner is able to demonstrate knowledge and understanding of history. 

We know this when the learner: 

2.1 places events, people and changes in the periods of history studied within chronological framework 
[chronology and time]; 

2.2 identifies categories of cause and effect (e.g. immediate and long-term, direct and indirect) [cause 
and effect]; 

2.3 explains and analyses the reasons for and results of events in history [cause and effect]; 

2.4 recognises that change and development does not always mean progress [change and continuity]. 
LO 3 

Interpretation of History 

The learner is able to interpret aspects of history. 

We know this when the learner: 

3.1 understands the contested nature of content, and that historians construct histories when writing 
about events from the past [source interpretation]; 

3.2 constructs an interpretation based on sources, giving reasons for own interpretation [source interpre- 
tation]; 

3.3 analyses issues which influence the way history has been written [influences on interpretation]; 

3.4 explains the ways in which symbols are used to remember events and people from the past, and how 
oral histories can contribute to our understanding of the symbols [representation of the past]. 

4.2 Children and Aids in Africa 2 

4.2.1 Social Sciences 

4.2.2 HISTORY 

4.2.3 Grade 9 

4.2.4 CURRENT AFFAIRS 

4.2.5 Module 15 

4.2.6 CHILDREN AND AIDS IN AFRICA 

4.2.6.1 ACTIVITY 1: 

4.2.6.2 Children in Africa 

4.2.6.3 [LO 1.2, 1.3, 1.4, 2.2, 2.4, 3.2, 3.3] 

The learner will be able to apply research skills, demonstrate knowledge and understanding of history by 
making use of correspondences and differences: CHILDREN IN AFRICA 

• Study the sources provided below and answer the questions that follow. 



2 This content is available online at <http://cnx.Org/content/m21669/l.l/>. 
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SOURCE A : 

Comments on Aids 

If action is not taken immediately, more people will have died on account of Aids by 2010 than in all the 
wars of the twentieth century 

Translated from information published in: Rapport, 16 July 2000 

SOURCE B: 

Aids in Africa 

According to a report published in London by the organisation, Christian Aid, approximately 12 million 
children in Africa have been orphaned on account of Aids. 

Translated from: Die Burger, NuusOorsig, 19 May 2001 

SOURCE C: 

Aids orphans in Southern Africa 

Conservative estimates have in the meantime indicated that there will be 600 000 so-called Aids orphans 
in Zimbabwe within six years. Homes for orphans have already reached maximum accommodation levels. 

Translated from: Die Burger, 19 November 1993. 

SOURCE D: 

Extract from the South African Constitution 

CHARTER OF HUMAN RIGHTS 

HUMAN DIGNITY 

Everyone has inherent dignity and the right to have their dignity respected and protected. 

CHILDREN 

May not be detained, except as a measure of last resort, in which case, in addition to the rights a child 
enjoys under sections 12 and 35, the child may be detained only for the shortest appropriate period of time, 
and [such a child] has the right to be - 

Kept separately from detained persons over the age of 18 years; and 

Treated in a manner, and kept in conditions that take account of the child's age; 

[Have the right] to have a legal practitioner assigned to the child by the state and at state expense. . .; 

[Have the right] not to be used directly in armed conflict; and to be protected in times of armed conflict; 

[Have the right] 

- to family care or parental care, or 

- to appropriate alternative care when removed from the family environment; 

- to be allowed contact with parents, 

- a chosen religious counsellor and 

- a chosen medical practitioner. 
SOURCE E: 

Children used as soldiers in Sierra Leone 

During the past decade the warring parties in Sierra Leone have all made use of children as young as 12 
years of age and older to wage war. Thousands of children have also been kidnapped by the Revolutionary 
United Front and kept in the bush to be used as soldiers and enslaved workers. Some children have lived 
in the bush for up to six years and have also taken part in horrifying war crimes like the amputation of the 
limbs of prisoners, etc. 

A Rafaello Ciriello: Post Cards from Hell (www.ciriello.com) 

SOURCE F: 

CHILDREN IN SIERRA LEONE: Young, Armed and Dangerous 

Freetown - Since the Military Junta took over the reigns of office in May, hundreds of child soldiers 
have fled from the camps where they were held. These children are back on the streets, armed with AK 47 
rifles and grenade launchers. It is a common sight again to see children patrolling the streets in cities like 
Freetown. This evokes the fear that the children could again be drawn into the conflict. 

Interpress: 1/7/1997 9http/pangaea.org) 
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4.2.6.4 ASSIGNMENTS: 

1. Study the SIX sources provided above. List possible correspondences and differences among the subjects 
dealt with by these sources. 

2. Study sources A to C. What is the effect of Aids on children in Africa? 

3. Study Sources D to F. Which aspects of the South African Constitution (Source C) are not met in 
using child soldiers in Sierra Leone (Sources E and F)? 

4. Consider Sources E and F once more. Do you think the use of child soldiers can be justified in any 
war? Provide reasons for your answer. 

4.2.6.5 ACTIVITY 2: 

4.2.6.6 Aids in Africa 

4.2.6.7 [LO 1.1, 1.3, 1.4, 2.3] 

The learner will be able to apply research skills , demonstrate knowledge and understanding of history by 
making use of correspondences and differences, cause and effect and chronology: AIDS AND AFRICA 

SOURCE A: 

COMBINED UNAIDS/WHO PRESS RELEASE 

Impact Of Aids Worsens Famine In Africa 

Epidemic spreads rapidly in New Areas in the World, 

According to New Report 

In spite of Success with Prevention, Global Action 

Remains Under-funded 

London, 26 November 2002 — The HIV/AIDS epidemic is aggravating an increasingly deadly famine in 
Southern Africa, according to a new report "AIDS Epidemic - New Information 2002". Present information 
regarding the global HIV/AIDS epidemic was released today by the Combined UN Programme for HIV/AIDS 
(UNAIDS) and the World Health Organisation (WHO) in commemoration of the World Aids Day on 1 
December 2003. 

According to the report, the famine in Africa provides a clear example of how the impact of HIV/ AIDS 
also plays a role in other areas of life apart from the loss of life and health-related 

costs that are traditionally linked to this illness. More than 14 million people in Lesotho, Swaziland, 
Malawi, Mozambique, Zambia and Zimbabwe are coming face to face with famine. These predominantly 
agricultural communities are also engaged in a struggle with serious AIDS epidemics, with more than five 
million adults, out of a population of 26 million, living with AIDS. These countries also have a total of 600 
000 children under the age of 16 who are infected with HIV/AIDS. 

SOURCE B: 

Thalyta Swanepoel: Aids: 20 years later. 

Twenty-two million people have already died on account of Aids . . . and 36 million are HIV positive, 
more than half of them in Africa south of the Sahara. 

Information obtained from: Die Burger, 15 June 2001 

SOURCE C: 

AIDS, AFRICA and ASSISTANCE 

Tuesday, 18 March 2003 

Forty million people world-wide are living with Aids. Thirty million of these are in Africa. Fifty-eight 
percent of these are women and three million are children under 15 years of age. During 2001, 3,1 million 
people died as a result of Aids. More than 12 million children have been orphaned as a result of Aids and 
this number will rise to 30 million by 2010. Aids has been identified as the primary cause of Africa's chronic 
food shortages and is seen as the number one enemy of the economy. If the current tendency continues, 
sub-Saharan Africa will experience an economic and social collapse by 2010. 

Dru Oja Jay: African News 

SOURCE D: 
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Adults and children estimated to be living with hiv/aids as of end 2002: 

North America: 980 000 

Carribean: 440 000 

Latin America: 1,5 million 

Western Europe: 570 000 

North Africa and Middle East: 550 000 

Sub-Saharan Africa: 29,4 million 

Eastern Europe and Central Asia: 1,2 million 

East Asia and Pacific: 1,2 million 

South and South-East Asia: 6 million 

Australia and New Zealand: 15 000 

TOTAL: 42 million 

4.2.6.8 ASSIGNMENTS: 

1. Study Source D. Use information you can derive from it to compile a bar diagram showing the incidence 
of Aids worldwide. Place the different regions of the world on the horizontal axis. 

2. Study Sources B and D. How do the statistics differ with regard to the number of people in the world 
who have Aids? 

3. Refer to question 2. Which of the two would you regard as the more accurate source? Provide reasons 
for your opinion. 

4. Study sources A and B. List at least three results of the Aids epidemic, especially with regard to 
Africa. 

5. Do you agree, with regard to Source A, that the Aids epidemic can affect food production? Provide 
an explanation, in your own words, of how the epidemic could have an effect on food production: 

6. Make use of a map of Africa, the information offered in Source A and any other information that you 
have obtained and indicate the countries in Southern Africa where there is famine. 

1. Algeria 

2. Angola 

3. Benin 

4. Botswana 

5. Burkina Faso 

6. Burundi 

7. Djibouti 

8. Egypt 

9. Equatorial Guinea 

10. Eritrea 

11. Ethopia 

12. Gabon 

13. Gambia 

14. Ghana 

15. Guinea 

16. Guinea Bissau 

17. Ivory Coast 

18. Cameroon 

19. Kenya 

20. Congo, Rep of 

21. Congo 

22. Lesotho 

23. Liberia 

24. Libya 
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25. Madagascar 

26. Malawi 

27. Mali 

28. Marokko 

29. Mauritania 

30. Mozambique 

31. Namibia 

32. Niger 

33. Nigeria 

34. Rwanda 

35. Western Sahara 

36. Senegal 

37. Central African Rep. 

38. Sierra Leone 

39. Somalia 

40. South Africa 

41. Sudan 
42. 

43. Swaziland 

44. Tanzania 

45. Togo 

46. Chad 

47. Tunisia 

48. Uganda 

49. Zambia 

50. Zimbabwe 
51. 



4.2.6.9 Assessment 



Learning outcomes (LOs) 



LO 1 



Historical investigationThe learner is able to use research skills to investigate both the present and 
the past. 



Assessment standards (ASs) 



We know this when the learner: 



1.1 investigates a topic by asking key questions and identifies a variety of relevant sources to explore this 
topic [finding sources]; 



1.2 asks significant questions to evaluate the sources (e.g. to identify bias and stereotypes, omissions and 
gaps) [working with to sources]; 



continued on next page 
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1.3 analyses the information in sources [working with sources] 



1.4 presents an independent line of argument in answering questions posed, and justifies (using evidence) 
the conclusions reached [answering the question]; 



1.5 communicates knowledge and understanding by constructing own interpretation and argument based 
on the historical sources; uses information technology where available and appropriate [communicating 
the answer]. 



LO 2 



Knowledge and Understanding of HistoryThe learner is able to demonstrate knowledge and under- 
standing of history. 



We know this when the learner: 



2.1 places events, people and changes in the periods of history studied within chronological framework 
[chronology and time]; 



2.2 identifies categories of cause and effect (e.g. immediate and long-term, direct and indirect) [cause and 
effect] ; 



2.3 explains and analyses the reasons for and results of events in history [cause and effect]; 



2.4 recognises that change and development does not always mean progress [change and continuity]. 



LO 3 



Interpretation of HistoryThe learner is able to interpret aspects of history. 



We know this when the learner: 



3.1 understands the contested nature of content, and that historians construct histories when writing 
about events from the past [source interpretation]; 



3.2 constructs an interpretation based on sources, giving reasons for own interpretation [source interpre- 
tation] ; 



3.3 analyses issues which influence the way history has been written [influences on interpretation]; 



3.4 explains the ways in which symbols are used to remember events and people from the past, and how 
oral histories can contribute to our understanding of the symbols [representation of the past]. 



Table 4.1 
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Attributions 

Collection: History Grade 9 

Edited by: Siyavula Uploaders 

URL: http://cnx.org/content/colll063/l-l/ 

License: http://creativecommons.Org/licenses/by/3.0/ 

Module: "Human rights and racism" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21643/Ll/ 

Pages: 1-4 

Copyright: Siyavula Uploaders 

License: http://creativecommons.org/licenses/by/3-0/ 

Module: "Hitler as dictator" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21644/l-l/ 

Pages: 4-5 

Copyright: Siyavula Uploaders 

License: http://creativecommons.org/licenses/by/3-0/ 

Module: "Writing history essays" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21648/l-l/ 

Pages: 6-7 

Copyright: Siyavula Uploaders 

License: http://creativecommons.org/licenses/by/3-0/ 

Module: "The Jewish question" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21651/l-l/ 

Pages: 7-8 

Copyright: Siyavula Uploaders 

License: http://creativecommons.org/licenses/by/3-0/ 

Module: "Apartheid and apartheid laws" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21654/l-l/ 

Pages: 9-11 

Copyright: Siyavula Uploaders 

License: http://creativecommons.org/licenses/by/3-0/ 

Module: "Reactions to the Sharpville incident" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21655/l-l/ 

Pages: 11-15 

Copyright: Siyavula Uploaders 

License: http://creativecommons.org/licenses/by/3-0/ 
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Module: "The Soweto uprising" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21656/l-l/ 

Pages: 15-19 

Copyright: Siyavula Uploaders 

License: http://creativecommons.Org/licenses/by/3.0/ 

Module: "Human dignity" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21657/l-l/ 

Pages: 19-22 

Copyright: Siyavula Uploaders 

License: http://creativecommons.org/licenses/by/3-0/ 

Module: "Expansion of the power of the USSR in Eastern Europe" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21658/l-l/ 

Pages: 23-24 

Copyright: Siyavula Uploaders 

License: http://creativecommons.org/licenses/by/3-0/ 

Module: "The Truman Doctrine and the Marshall Plan" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21659/l-l/ 

Pages: 25-26 

Copyright: Siyavula Uploaders 

License: http://creativecommons.org/licenses/by/3-0/ 

Module: "The Berlin Airlift and blocade" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21661/l-l/ 

Pages: 27-28 

Copyright: Siyavula Uploaders 

License: http://creativecommons.org/licenses/by/3-0/ 

Module: "Jackdaw or Holder Project" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21665/l-l/ 

Pages: 29-31 

Copyright: Siyavula Uploaders 

License: http://creativecommons.org/licenses/by/3-0/ 

Module: "The nucleur and space race" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21667/l-l/ 

Pages: 31-34 

Copyright: Siyavula Uploaders 

License: http://creativecommons.org/licenses/by/3-0/ 

Module: "Unity in Africa" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21668/l-l/ 

Pages: 35-37 

Copyright: Siyavula Uploaders 

License: http://creativecommons.org/licenses/by/3-0/ 
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Module: "Children and Aids in Africa" 

By: Siyavula Uploaders 

URL: http://cnx.org/content/m21669/l-l/ 

Pages: 37-42 

Copyright: Siyavula Uploaders 

License: http://creativecommons.Org/licenses/by/3.0/ 
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